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FSCUE Decisions on Study Abroad and Certificates

The Faculty Senate Committee on Undergraduate Education (FSCUE) presented Prof. Alan Levine, chair, Faculty
Senate with two resolutions that were approved at the May 11, 2010 meeting of the FSCUE. Prof. Levine noted
that the chair of the Faculty Senate either grants Senate approval for the FSCUE resolutions or the chair carries
the FSCUEesolutions forward for further review by the Executive Committee and/or the Faculty Senate. Prof.
Larry Parker, vicehair, FSCUE presented the two resolutions. The first was a resolution about study abroad:

Students may participate in study abroathiéy are in good academic and disciplinary standing (and have no
pending judicial actions or other holds on registration), have completed at least 24rayaditof coursework at
CWRU and have declared a major.

The second resolution was a statement about certificates programs for undergraduates:

FSCUE Statement
on Academic Certificate Programs for Undergraduates

While applauding the curricular innovation that often leads academic units to seek ways to recognize
students’ sustained work in an academic area, the Faculty Senate Committee on Undergraduate Education,
FSCUE, strongly discourages the development of certificate programs for this purpose for students pursuing an
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undergraduate degree at Case Western Reserve University. We prefer that such recognition be fit into the
existing rubrics of majors and minors that can be recognized on a student’s transcript.

The University and its constituent faculties have -gefined procedures for reviewing and approving
new minors, including interdisciplinaryogirams that cross the boundaries of departments and schools, and
programs developed by academic units of the University that do not offer undergraduate degrees. Minors
normally require a minimum of 15 crediburs of work, which seems an appropriate mimimfor formal
recognition of a freestanding academic program.

There is often a wish to recognize and certify focused work within a student’s major. The FSCUE requests
that the University Registrar and the Dean of Undergraduate Studies explore waglutizithe name of the
specific track or specialty sequence completed by the student as part of his or her major on the transcript. Once
developed, the FSCUE will expect that this recognition only be granted-ttefiredld tracks that are part of the
approved structure of the major and that include at least 9 c#edlirs of defined work for the track that count
toward the major.

at cannot
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The Executive Committee voted to approve both resolutions. Members of the Executive Committee indicated
that any updates they can provide to their constituent faculties angartant and that they would like most

FSCUE resolutions to continue to be brought forward to the Executive Committee. It was agreed that the FSCUE
resolutions about study abroad and certificates did not need to be reviewed by the Faculty Senate.

Reportof the Joint Provost/Faculty Senated hocTask Force on a

University Common Undergraduate Core Curriculum

Prof. Gary Chottiner and Don Feke, vitevost for undergraduate education, presented the report of the Joint
Provost/Faculty Senate ad hdaski-orce on a University Common Undergraduate Core Curriculum. The task
force was charged with gathering and organizing information that can be used to inform a faculty discussion
regarding the value of establishing a University Common Undergraduate Core Curriculum. The report is
available at

Prof. Julia Grant, a member of the task force, commented that it was difficult to find information about other
universities’ governance structures for themmmon cores or GERs. Prof. Ken Loparo, another member of the
task force, commented that the wide variety of core curriculums and GERs at highly regarded universities
demonstrates that Case Western Reserve should offer a curriculum that best suitsvhesiiy’'s needs and
aspirations. Prof. Alan Levine, chair, Faculty Senate thanked the members of the task force for their excellent
work.

Phase One Proposal




Prof. Alan Levine, chair; Gary Chottiner, cledéct; and Don Feke, vice provost for undedyrate education
presented a proposed list of faculty members who could serve on the joint Provost/Faculty Senate ad hoc
Committee on a University Common Undergraduate Core Curriculum to facilitate the first phase of the initiative.
This first phase fo@es on answering a question along the linesShibuld we, as an institution, consider

developing a common core curriculum for undergraduate education at CWRid™portant to note that the
guestion will be formulated by the ad hoc committee, and nfiedi as the discussion on campus evolves. The
committee might include: Prof. Julia Grant and Don Feke-aba&ios; two undergraduate students, one from

the CAS and another from the CSE; Prof. Lynn Lotas, SON; Prof. James Swain, FSCUE member dnd SOM; Pro
Mark DeGuire, CSE; and two faculty membersse-from arts, humanities, or social sciences, and one from
sciences to be appointed by the CAS Executive Committee. In order to obtain a complete discussion on this
important issue the ad homommittee rmight 1) organize forums for faculty and students, record comments and
establish a blog; 2) be available to schools, departments, or any faculty unit, to summarize the report of the task
force and facilitate dialogue; and 3) solicit engagement, reachib¢padeans, department chairs, executive or
academic committees. Recommendations for the addwumittee might include: 1) a Friday, October 29

meeting of the University Faculty; 2) the opportunity for a vote by any of the constituent faculties; 3)dajion
December 6 meeting of the Undergraduate Program Faculty (UPF) and subsequent electronic vote by the UPF
parsing the vote by constituent faculty to inform the Faculty Senate of any preferred minority opinion in a
constituent faculty; and 4) a Thursd&ecember 16 vote by the Faculty Senate. The proposal indicated that if
the Faculty Senate voted ntii have the university further consider and propose a university common
undergraduate core curriculum, the Executive Committee and the Faculty Sengddepossibly vote on the CSE
resolution in January.



provide input regarding the composition of this newnamittee. Provost Bud Baeslack shared his gratitude for
the exceptional efforts of the Budget System Review Committee.

Approval of the Wednesday, October 27, 2010 Faculty Senate meeting agenda
The agenda for the October 27 faculty senate megetvas approved. The meeting was adjourned at 11 a.m.




From the Tuesday, May 11, 2010 meeting of the FSCUE

International Programs The FSCUE met with David Fleshler for about 45 minutes for a review of the activities of
the International Planning Committee and a discussion of the concerns and role of the FSCUE in those activities.

Part of this discussion included a review of 5 policy changes that the FSCUE could make relatively quickly that wou
address concerns expressed by USG and others. These particular changes were developed by Jeff Wolcowitz anc
Shengbo Wang (of USG). An explanation of each of the following items is available on request.

a. Establish a FSCUE Subcommittee on Study Abroad to review new programs which might proliferate under :
new regime.

c. Eliminate or relax the foreign language requient for study abroad.
Option 1: Eliminate the requirement and rely only on the approval of the program for CWRU credit.
Option 2: Require that students either take a course taught in the language of the host country or a
course that teaches them the lgnage of the host country during each semester of study abroad;
students participating in programs that travel to several countries would be exempt from this
requirement.

d. Allow students who wish to study abroad for a year to study at more than one site.

e. Adust the senior residency requirement so that it facilitates study abroad during the senior year.
Option 1: Change the senior residency requirement to 15 ctealirs after the student has completed
105 credithours.
Option 2: Allow credihours completé during an approved study abroad program to count toward the
senior residency requirement.



Certificates The FSCUE struggled with how we should handle proposals for certifacatesiergraduate students.
There was a strong sense that departments should not be allowed to create academic programs on their own
authority but the FSCUE is not yet ready to propose rules for programs other than those already recognized on a
student's transcript. Last year, the UUFCC approved the following statement drafted by Jeff Wolcowitz; énwas th
sent to the school curriculum committees for comment and stalled. At its May 11 meeting, the FSCUE voted to
accept the first three paragraphs but not the last two paragraphs of this statement. It was thought by some that the
last two paragraphs migtactually encourage submission of proposals for certificates. The FSCUE will work with the
Dean of Undergraduate Studies and the University Registrar to consider policies for certificates as well as
recognizing on a student's transcript other achievemeritss premature to say whether or not certificates might be
deemed acceptable within our undergraduate programs.

FSCUE Statement
on Academic Certificate Programs for Undergraduates

While applauding the curricular innovation that often leads academits tio seek ways to recognize
students’ sustained work in an academic area, the Faculty Senate Committee on Undergraduate Education, FSC
strongly discourages the development of certificate programs for this purpose for students pursuing an
undergraduatedegree at Case Western Reserve University. We prefer that such recognition be fit into the existin
rubrics of majors and minors that can be recognized on a student’s transcript.

The University and its constituent faculties have wellined procedures for reviewing and approving new
minors, including interdisciplinary programs that cross the boundaries of departments and schools, and programs
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1. EXECUTIVE SUMMARY

Undergraduate curricula at U.&iversities typically contain a combination of
general education courses, mdjetd requirements, and open electives. The question
that motivated the establishment of this Task Force is whether CWRU should
intentionally and purposefully choose to require a specific core of general education
topics/courses that would be common for all undergraduates and would be governed at
the university level (in contrast to the school/college level). This report is intended to
provide information about other unrgities that shows how each addresses the concept
of a common core requirement.

The Task Force discovered that there exists a wide range of practices and
philosophies regarding a common core for general education. Some universities make
clear statementgbout their motivation for common core requirements and have
established faculty governance bodies to oversee their core. Some universities have
philosophies that argue against common core requirements and rely instead on individual
schools to set general education requirements. Still other universities advertise that they
have no common requirements for their undergraduates, promoting freedom of choice
and flexibility, but a closer examination of their regulations reveals that common
requirements do ét.

The Task Force performed its research by investigating materials posted on websites
and by making personal contact with representatives at some schools. The greatest
attention was focused on nine universities (Carnbtg#ton, Dartmouth, Duke, Emory
Johns Hopkins, Rice, Rochester, Vanderbilt, and Washington University) which were
chosen for irdepth study because they have similar characteristics to CWRU and are our
peers/aspirants. Less detailed information on general education requirements at 33 other
schools is presented in Appendix III.

In this report, the Task Force identifies a number of advantages and disadvantages for
having an institutiorwide common core requirement.



X An examination of the practices in use at other institutions for the governance and
management of a common undergraduate core cumnitul

The members of this Task Force were appointed by the Faculty Senate Executive
Committee, Provost, and UPBr{dergraduate Program Faculiyeans.

The Faculty Senate Representatiwese:
Gary Chottiner (CAS)
Ken Loparo (CSE)

The Provost's Representative was
Don Feke

The $hool Representatives vee
Pat Crago (CSE)

Julia Grant (WSOM)

Patricia Underwood (SON)
Peter Whiting (CAS)

Don Feke and Gary Chottiner served aglairs.

3. WHAT CONSTITUTES A COMMON CORE CURRICULUM?

We encountered widespread confusion and disagreement about the meaning of the
terms commorandcorewhen applied to an undergraduate general education curriculum.

For the purposes of this report, we have chosen to define a common core as one
which an institutionr@ather than individual schoolsr collegeswithin that institution
requires of all undergduates. In this definition, a requirement to take four humanities
and social science courses would not be considered a common core if each school
independently determines which courses satisfy the requirement.

We define, for this report, a generaledtion requirement (GER) more broadly to
include disciplines or areas outside of the major, where students may select specific
courses from menus, based on options and dependant on possitdgstdments
within individual schools. An example is a regument to take four humanities and social
science courses from among a large selection of offerings.

There was nearly unanimous agreement on one aspect of a common core curriculum,
namely that it should be controlled by an institutional faculty body ratlae by
individual schools within an institution, thus pointing to faculty governance and
administrative oversight as important aspects of our research. Intentionality of the
institution in choosing to have all of its undergraduate students complete courses in
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specified areas, rather than the coincidence of general education requirements adopted by
individual schools within the institution, is key to our concept of a common core.

However, based on information available to our Task Force, it is oftecudtito

determine whether or not a given institution has been purposeful about commonality in
establishing their general education requirements.

The Task Force recognized that, for practical purposes, we should try to make clear
the similarities and difirences between what other universities do and the current set of
general education requirements at CWRU. The general education requirements in use at
CWRU are summarized in Appendix V of this report.




some of the other institutions listed above is provided in Appendix Ill, but this data is
unverified and less detailed

4b. REPORTS FROM NATIONAL EDUCATIONAL ORGANIZATIONS

CWRU is certainly not the first institution to examine core curricula and general
education requirements; in fact, this is not the first time such a stsdyelea done at
CWRU. In our research of other institutions, we found several that have had, or are
having a similar discussion about general education. We also found a considerable body
of research and tried to examine as much of it as time allowede gamicularly useful
resources were found at

i. AAC&U http://www.aacu.orgt see
http://www.aacu.org/resources/generaleducation/indexacftn
http://www.aacu.org/resources/curriculum/index.cfm

Quoting from the Executive Summary of a consultant's May 2009 repahds
and Emerging Practices in Genealucatiofi,
http://www.aacu.org/membership/documents/2009MemberSurvey Part2.pdf




are integral to its educational programs.” The HLC expects institutions to deliver general
education content that support this accreditation criteria. However, the HLC is silent on
whether general education requirementsuédh be common across the institution.







embodied in a required set of core courses taken by all students. At Johns Hopkins,
students are given a choice in the matter."

Although JHU gives their studentshbice in the mattér JHU does in fact have a
common core curriculum that requires 30 credits outside the major plus two writing
intensive courses. The details are provided later in this report and at
http://www.jhu.edu/design/oliver/academic_manual/BA_BS.html

Rice

Rice has a universitwide common core curriculum.The distribution system
presupposes that every Rice student should receive a broad education along with training
in an academic specialty. This goal is achieved by courses that are broad based,
accessible to nemajors, and representative of the knowledge, intellectual skills, and
habits of thought that are most characteristic of a discipline or of inquiry across
disciplines:

The faculty at Rice has been considering revisions in their GER. Some details about
this process are provided in Appendix II.

Rochester

"Build Your Own." "Rochester recognizes that no two students are alike, so your
college education can't follow aégeral education” path. That is why the Rochester
Curriculum—unique in higher education—has no required subjects. You build your own
path and learn what you love."

Although this suggests that Rochester does not have a common core curriculum, the
next paragraph reads:

"Students in Arts, Sciences, and Engineering pursue a major in one of the three great
divisions—humanities, social sciences, and natural scieraed complete a cluster of



Williams—to explore ways to enhance an integrated and balanced approach to the total
learning env



If you decide on a major and later change your mind, you can change your majors



-

ethical decision making & professional responsibilities
community engagement

= Q

international experiences such as study abroad

an appreciation gjlobal economic, environmental, and societal concerns
J.  familiarity with contemporary issues

k. preparation for lifdong learning

I.  physical education courses

Specific examples of common cores and general education requirements are given
below. More detail about the requirements at each institution is provided in Appendix II.

Carnegie Mellon

CMU students apply and are admitted to specific schools within the university. CMU
does have one common course that all undergraduates must take — “Computing at
Carnegie Mellon”. However, this is basically a amedit course that is “intended to help
students understand what resources are available as well as their responsibilities as users
in our computing community”, not really what we think of as part@ramon core
The individual GER’s at CMU are reviewed in Appendix II.

Dartmouth

Dartmouth studets are admitted to the university as a whole. Although Dartmouth
does have accredited undergraduate engineering programs, these and other undergraduate
programs fall within the Faculty of Arts & Sciences. Dartmouth has a writing
requirement, linked to pficiency; a required first year seminar selected from a menu of
options, a foreign language proficiency requirement and other GERs with menus that
depend on the major.

“The institution ensures that all undergraduate students completbiahef their
studies 6r the equivalent of forty semester hours in a bachelor's degree program, or the
equivalent of twenty semester hours in an associate's degree pjagrgemeral
education.”

The specific categories of course requirements are included in Appendix

Duke

Students at Duke are admitted to separate schools. There are common requirements
but they are incidental, not planned. Duke currentlyshamatrix model with categories
and different ways of meeting thear¢as of knowledge vs. ways of knowimgdes of
inquiry). Areas of knowledge includes: arts, civilizations, natural science, quantitative

10



studies & social sciences. Modes of inquiry includes: ecafisiral inquiry; science,
technology & society; ethical inquiry; foreign language; writing &e&ch. First year
students have to take one seminar cquad®wed bytwo seminar/independent
study/thesis courses. Slttp://www.plu.edu/~gened/dukeniversity.htmlfor more
details.

TheDean and Vice Provost for Undergraduate Studies at Duke réipatrtstudents
are pushing for a reduction in GER to allow greater flexibility. Duke did a thorough
undergraduate curriculum review in 2004 and issuegport on theifCurriculum 2000”
This report, which can be found at
http://dukespace.lib.duke.edu/dspace/handle/10161/80@érs many of the issues that
have been raised at CWRU. Some of its major conclusions are that the requirements
should be simplified and lessened. Dukeusrently reorganizing and probably moving
to a university curriculum for undergraduates. However, they are not talking about
moving to a general admission system,stadents will still be adntgd to separate
schools.

Emory

Emory has nursingttp://www.nursing.emory.edu/admission/undergraduate/bsn.html
and businesBkttp://www.goizueta.emory.edu/degree/undergra_cur_curriculum.html
programs for undergraduates but does not offer engineering degrees. The nursing and
business degrees requiretteudents take about 60 credits of liberal arts studies, most
likely at Emory College, before being admitted to the professional program. See
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Culture and Belief to develop an understanding of and appreciation for traditions
of culture and belief in human societies.

Empirical and Mathematical Reasoning to teach the conceptual and theoretical
tools used in reasoning and problem solving, such as statistics, probability theory,
mathematics, logic, and decision theory.

Ethical Reasning to teach how to reason about moral and political beliefs and
practices, and how to deliberate and assess claims about ethical issues.

Science of Living Systems to introduce concepts, facts, and theories relevant to
living systems.
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Vanderbilt

Vanderbilt admits students to individual schools within the university and does not
have a common core. All undergraduate students participate in Vanderbilt Visions
during freshman year, but this doesn't appear to carry academic credit.

Their CAS GER can be found at
http://www.vanderbilt.edu/castademics/axle/index.phjt contains a First Year
Common Experience, a Writing Requirement plus two courses marked asiigs
writing) and a 13 course Liberal Arts Requirement.

Vanderbilt's School of Engineering has a 6 course Liberal Arts Core. “In order to
provide the elements of a general education considered necessary for responsible practice
as an educated engineer, the School of Engineering requires each student to complete at
least 18 hours in the Liberal Arts Core. The Liberal Arts Core widlected from
courses in the five distribution categories designated in the AXLE Curriculum.

Washington University

Students are admitted to the university rather than separate schools. Students must
take "core skills"\riting, quantitative, but thee arechoices, i.e., GER's with menus.
The choices depend upon the school. The University College of Arts & Sciences GER
can be found ahttp://ucollege.wustl.edu/programs/undedyrate/generaled

7. GOVERNANCE OF THE COMMON CORE

Governance of the common core at the institutions we studied is reviewed below.
Although our Task Force recognized this as a critical issue, it was particularly difficult to
assess given the subtleties of university politics, the differences between formal policies
and how things function in practice, and the limitations on publicly accessible materials.

Carnegie Mellon Universty

Students are admitted to individual schools and it appears that each school governs its
own GER. The Faculty Senate’s web page is not accessible to the general public and we
were not able to determine whether there is any overall faculty oversigttiaol
requirements.

Dartmouth

Dartmouth has &ommittee on Instruction that apparently approves courses for
inclusion in the common core.
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Duke

Each school governs their own GER but Duke is considegiegter coordination.
They are currently daussing administrative reporting lines, with a new structure that
will be slowly rolled out this year to provide a more centralized, common UG curriculum.
The Provost does not apparently want another thorough curriculum review right now
there was a reviewm 2000.

Emor
Emory does not have an engineering program. Their business and nursing programs

require that students begin their studies in the College of Arts and Sciences although the
professional schools do have ‘suggestiobgs{nessor ‘requirenents’ ursing) for the
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and instructional policy that, in the Council's judgment, have a significant bearing on the
quality of the Schools' academic programs.

Third, the Academic Council will conduct periodic reviews of all departments in the
Krieger and Whiting Schools; at the Council's discretion, it will also review centers,
institutes, and administrative units that in its judgment have a significant influence on the
quality of the Schools' academic programs.

Fourth, the Academic Council will advise the Deans, the Provost and the President on
academically important questions of institutional policy and strategy.

Academic Affairs Committee

Review and provide recommendations to Council on proposals from the following
Council “standing” committees: KSAS/WSE Curriculum Committee, Graduate Board,
Whiting School Graduate Committee, as well as the Advanced Academic Programs
(AAP) Academic Committee.

Rice

Rice’s Committee on Undergraduate Curriculum (CUt@)://www.cuc.rice.edu/
“oversees the evolution of the undergraduate curriculum, ensuring it meets University
goals, is academically sound, and is responsible to undergraduate educational needs. In
pursuit of this mission, the Committee regularly communicates with and advises the
Faculty Senate regarding curricular issues arising from the Committee's work or brought
to its attetion.
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http://www.rochester.edu/provost/FacultyHandbook/Faculty Handbook 07082008.pdf

"There shall be established . . . a Universitge Faculty Senate . . . to consider the
state of the University, . . . to make recommendationsd@cademic development. . .
to inquire into any matter . . . that has implications for the academic function and
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the vice chancellors, who shall inform the Senate Council of the actions taken
with respect to such recommendations.

b. All changes in existing policies or the promulgation of new policies relating to
matters of Universitywide concern and to academic personnel shall be regularly
presented to it by the executive vice chancellor, one of the vice chancellors, or
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. writing and verbal communication

ii. breadth in disciplines other than the major, such as the arts, humanities,
social sciences, physical sciences, mathematics, engineering, and health

V. ethical decision making

V. global/cultural avareness

Vi. civic engagement and leadership skills
Vii. information literacy

d. A common set of requirements provides a common experience for students,
particularly for freshmen, even when those requirements allow students to choose
from menus of options.

e. Depending on its size and complexity, a common set of requirements may simplify
advising and course choice for students who are uncertain of their majors.

f. A common core can be a resougféeient way to deliver general education.

g. A common set of requirements makesasier for students to select and/or change
their major and is consistent with a practice in which students are admitted to the
university rather than to specific schools.

h. A common set of requirements can make it simpler for students to pursue multiple
mgors and/or minors, as long as these requirements are not so extensive that they
limit students' ability to take the additional courses they will need.

i. A common core can help an institution satisfy extemmstitutional accreditation
constraints.

DISADVANTAGES

a. Faculty within a given school may know, or believe they know, what'’s best for their
own students. Having to conform to a common core may be a constraint against
delivering an optimum curriculum.

b. Requiring a certain number of courses for a common core reduces students’ flexibility
in choosing courses that match their personal perceived interests.

Constraining choice limits a student’s ability to explore various majors.

d. A mandate for certain courses or activities makes it more difficult for Ssiten
pursue additional majors, minors or activities that interest them.

e. A common core can require significant faculty, staff and financial resources for
courses and activities included in the common core. This may diminish resources
available for other pposes such as courses in the majors and may lead to resentment
if resources are shifted from one part of an institution to another.

f. A common core lessens the distinctiveness of different schools within an institution.
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g. A common core that includes institomially distinctive requirements complicates

transfer into CWRU, semester abroad programs, and articulation agreements with
other schools.

h. A common core requires that governance and funding structures be established and
maintained.
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APPENDICES

Appendix I: Complete Chargeto the Task Force

August 18, 2010

Phase Oad hocTask Force

Joint Provost/Faculty Senate Process on a
University Common Undergraduate Core Curriculum

Purpose:Gather and organize information that can be used to inform a faculty
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faculties making up the Undergraduate Program Faculty for their recommendations to
the Faculty Senate and the president, and to the Faculty Senate for its recommendation
to the president and thence to the Board of Trustees. The status of the process shall be
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Appendix |l: Details of curricula , governanceet al at the institutions we studed
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Mellon Institute of Science majors take a designated writing course and three
distribution courss, one from each of three categories of humanities and social science
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Dartmouth
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Technology or applied science (TAS/TLA)

(at least one of the SCI/SLA or TAS/TLA courses must have a laboratory, experimental
or field component)

World Culture:

Western Cultures (W)

Non-Western Cultures (NW)

Culture and Identity (CI)

Duke

A senior administrator at Duke provided additional insight into Duke’s undergraduate
programs.

1. Isthere an institutioiwide philosophy for the education of undergraduate students that
might or clearly does impact their GER(s)?

“Yes and no; it’s in transitioanddepends on how you look at it.” Undergraduate

students are admitted into either the Pratt School of Engineering (PSE, 20% of students)
or the Trinity College of Arts and Sciences (TCAS, 80% of students). Each school has
their own GER. Two other schools also offer UG degrees through TGABoemental
studieshttp://www.nicholas.duke.edu/programsind the School of Public Policy. They

also have sevetrossschool, interdisciplinary institutes: one of them offers an
undergraduate degree in neuroscience and another offers a certificatalrhghith

(which was described as somewhere between a major and a minor).

Duke’s Trinity College of Arts and Sciences did a thorough undergraduate curriculum
review in 2004 and issued a report of their “Curriculum 2000”, which can be found on
the web ahttp://dukespace.lib.duke.edu/dspace/handle/10161/15his report covers
many of the issues that have been raised at CWRU. Some of its major conclusions are
that the requirements shdube simplified and lessened. Duke is currently reorganizing
and probably moving to a university curriculum for undergraduates. However, they are
not talking about moving to a general admission system, i.e. students will still be
admitted to separate satis.

2. Are there requirements that all students must satisfy?
Yes, but it is coincidental, not planned.

3. Are these requirements described in terms of courses, menus of course, departments,
skills, etc?

They have a matrix model with categories and different ways of meeting them (areas of
knowledge vs. ways of knowing).

4. Who governs any common elements of students' education?
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The Zanvyl Krieger School of Arts and Sciences
http://krieger.jhu.edu/academics/index.html

Degree requirements are posted at
http://www.jhu.edu/design/oliver/academic manual/BA BS.html

The Whiting School of Engineerinfgttp://krieger.jhu.edu/academics/index.himith
degree requirements posted at
http://engineering.jhu.edu/geneigineering/engineeriAggquirements.htmil

The Carey Business School
http://webapps.jhu.edu/jhuniverse/academics/schools/carey business school/

The Johns Hopkins University School of Nursing
http://webapps.jhu.edu/jhuniverse/acadmischools/school_of nursing/

Faculty governance is describedchdp://sites.jhu.edu/council&
http://sites.jhu.edu/council/preschrg

Academic Council Procedures Manual
Presidential Charge to the Homewood Academic Council

The mission of the Academic Council is to preserve and enhance the academic excellence
of the Krieger School of Arts and Sciences and the Whiting School of Engineering. The
Academic Council is charged to pursue this mission, whether directly or through its duly
appointed subcommittees and designees, in ways including but not limited to the
following:

Second, the Academic Council will review all proposals for new degrees and new majors
and minors in the Krieger and Whiting Schools, and will consider all matters of curricular
and instructional policy that, in the Council's judgment, have a significant bearing on the

quality of the Schools' academic programs.

Third, the Academic Council will conduct periodic reviews of all departments in the
Krieger and Whiting Schools; at the Council's discretion, it will also review centers,
institutes, and administrative units that in its judgment, have a significant influence on the
quality of the Schools' academic programs.

Fourth, the Academic Council will advise the Deans, the Provost and the President on
academically important questions of institutional policy and strategy.

Academic Affairs
Review and provide recommendations to Council on proposals from the following
Council “standing” committees: KSAS/WSE Curriculum Committee, Graduate Board,
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curriculum effectively evolves to fulfill the goals set by the faculty. Although this process
will be led and decided by the faculty, it must be informed by the perspectives and
experiences of the broader Rice community, including current and former students.

From http://www.rice.edu/catalog/2010 2011/PDF/07_Undergradinfo.pdf

Excerpts from Degree Requirements for All Bachelor’'s Degrees

Students are responsible for kitey certain that their plan of study meets all degree and
major requirements. To graduate from Rice University, all students must:

* Satisfy the composition requirement (see below)

« Satisfy the Lifetime Physical Activity Program (LPAP) requirement (st@\)

» Complete courses to satisfy the distribution requirements (see below)

To satisfy the composition requirement, students must either pass the composition
examination or successfully complete COMM 103 Academic Writing and
Argumentation, a oneemestecourse carrying three hours degree credit.

To satisfy the LPAP requirement, students must complete two different noncredit courses
in LPAP.

Distribution Requirements

Each student is required to complete at least 12 semester hours of designatedaistributi
courses in each of Groups |, Il, and Ill. The 12 hours in each group must include courses
in at least two departments in that group. Divisional or interdisciplinary designations,
e.g., HUMA or NSCI, count as departments for this purpose. Interdivistmakes
approved for distribution credit may count toward the 12 semester hours in any relevant
group; however, students may not count any one such course toward the 12 required
hours in more than one group and may count no more than one such courddtieviar
required hours in any one group.

Students must complete the distribution requirements in each group by taking courses
that are designated as a distribution course at the time of course registration, as published
in that semester’'s Course Offering®urses taken outside of Rice and transferred in can

be used to satisfy distribution requirements, assuming they are on the list of approved and
designated distribution courses at the time they were taken. Completed courses taken
prior to matriculation a
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virtue of the ideas they express, their historical influence, their mode of expression, or
their critical engagement with established cultural assumptions and traditions.

Group Il —
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revisions of existing majors and minors, and changes to the distribution course
system.

2. Approve changes to the undergraduate curriculum in areas where the Faculty
Senate has delegated this power to the CUC. This includes approval of individual
area majors (in cooperation with the Office of Academic Advising and the chairs
of the relevant departments).
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The Edmund A. Hajim School of Engineering and Applied Sciences describes its
requirements dtttp://www.rochester.edu/bulletin/academics/requirements/hajim/

The School of Nursig http://www.son.rochester.eddbesn’t seem to offer an
undergraduate degree similar to that of CWRU, starting from the freshman year. See
page 29 ohttp://www.son.rochester.edu/pdf/studenthandbook.pdf

The Simon School of Business doesn’t grant undergraduate degrees
http://www.simon.rochester.edu/programs/index.aspx

The Eastmarschool of Musids described dittp://www.esm.rochester.edahd
http://www.esm.rochester.edu/degrees/ba_bs.php

Faculty Senate http://www.rochester.edu/Faculty/senaaed
http://www.rochester.edu/provost/FacultyHandbook/Faculty Handbook 07082008.pdf

"There shall be established . . . a Universiige Faculty Senate . . . to consider the
state of the University, . . . to make recommendations for its academic development .
.. toinquire into any matter . . . that has implicationsHeracademic function and
welfare of the University and to make recommendations concerning such matters . . .
and to be a channel of communications between and among the various faculties and
between the collective faculties and the President and the Pofvtbs University."

Vanderbilt

The degree requirements for the College of Arts and Sciences are described at
http://www.vanderbilt.edu/cas/academics/axle/index.php

The AXLE curriculum consists of four parts: the First Year Common Experience, the
Writing Requirement, the Liberal Arts Requirement, and the M&jét.credit cannot be
used to fulfill AXLE curriculum equirements outside of the Major.

The First Year Common Experience includes a First Yéating Seminar.

The Writing Requirement has three segments: demonstration of basic skills in English
Composition, completion of a 108vel W course no later than the fourth semester in
residence, and completion of either a secondl@@é-W course oa 200level W
(disdpline-specific) course or an approved course in Oral Communications at Vanderbilt
University as a graduation requirement. Only W courses offered in the College of Arts
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and Science or in Music Literature (MUSL) may count in fulfillment of the Writing
Requrement

The Liberal Arts Requirement is composed of a total of thirteen courses taken at
Vanderbilt, and distributed across six areas of inquiry. The FirstWeiéing Seminar

and all 100evel and 20devel W courses and all Oral Communications courses are also
counted in the thirteeceurse Liberal Arts Requirement.

1. The First Year Common Experience
a. First YearWriting Seminarone course)
2. The Writing Requirement (2-
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Appendix Ill: Data for other institutions of interest

We've collected in this appendix material the Task Force collected for institutions we
did not study in depth. The reader should be warned that the Task Force did not verify the
information in this section and that it was oftefficult to be certain how an institution
handles their GER('s) based on a casual review of their online postings. We do want to
thank the office of Undergraduate Admissions, particularly Bob McCullough and Brian
Browng for the assistance they providedcollecting much of this information.

Pacific Lutheran Universithas posted on the web a table with links to the Gen Ed
requirements of 44 other universitiéstp://www.plu.edu/~gened/profdgghome.html
You can accestheir general education requirements by clicking on the institution.
However, most of the listed institutions are not similar to CWRU but are instead liberal
arts colleges.

Boston College
The GER’s can be found at
http://www.bc.edu/offices/stservimetdements/pdf/0607 catalog.pdf

The CAS requirements are on page 49.

Boston University

BU has been discussingngle GER A Task Force Report from BU is a-pége pdf
document with the following contents (among others):

Introduction: Designing a “One BU” Landscape
Defining General Education at BU

The Arts, Sciences, ar@@oncrete Outcomes

Numeracy and Society

Technology

Placing Primacy on Research at hedergraduate Level
Expanding Undergraduate Opportunitieslfarovation and Entrepreneurial Studies
Moving from Magnet to Radiant Model

Accessing the Arts

Achieving a Gldval Competency

Global Education: Existing Resources

Co-Curricular Education

Living Communities and “Clusters”

Integration: Creating Paths, Removing Barriers
General Service Courses and Accessibility

Locating Courses

Uniting the Arts, Sciences, and Professl Schools:
Cluster Courses

Clusters’ Contribution to Faculty Development
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A Meaningful Curriculum
Navigation, Advising, and Compassing
Assessment
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Recommendations:
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Harvard, as described aittp://news.harvard.edu/gazette/story/2007/05/fas -
approves - new general - education - curriculum/

The goals of the new General Education curriculum are to prepare students for civic
engagement; teach students to understand themselves as produ@edparticipants

in — traditions of art, ideas, and values; prepare students to respond critically and
constructively to change; and to develop students’ utadetsg of the ethical
dimensions of what they say and do.

The new program requires students to take a serleatgrourse in each of the
following areas:

<> Aesthetic and Interpretive Understanding to help students develop skills in criticism,
that is, aesthetic responsiveness and interpretive ability.

<> Culture and Belief to develop an understanding of and appreciation for traditions of
culture and belief in human societies.

<> Empirical and Mathematical Reasoning to teach the conceptual and ttaddostis
used in reasoning and problem solving, such as statistics, probability theory,
mathematics, logic, and decision theory.

<> Ethical Reasoning to teach how to reason about moral and political beliefs and
practices, and how to deliberate and assksss about ethical issues.

<e> Science of Living Systems to introduce concepts, facts, and theories relevant to
living systems.

<e> Science of the Physical Universe to introduce key concepts, facts, and theories about
the physical universe that equipidénts to better understand our world and the universe.

<e> Societies of the World to examine one or more societies outside the United States.
<¢> The United States in the World to examine American social, political, legal, cultural,

and/or economic institions, practices, and behavior, from contemporary, historical,
and/or analytical perspectives.

Harvey Mudd
http://www.hmc.edu/academicsclinicresearch/ourcurriculum/commoncore.html

lllinois at Urbana-Champaign
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Seehttp://courses.illinois.edu/cis/gened/

The General Education (GenEd) requirements describe the core courses all students must
take in order to graduate. They are an important component of students' education at the
University of lllinois. Besides specializing in a major and training for a casaelents

should become familiar with some of the many rapidly changing disciplines. Through
these requirements, lllinois undergraduates:

x expand their historical, aesthetic, cultural, literary, scientific, and philosophical
perspectives

x improve critical and analytical thinking; and

x learn skills in finding, managing, and communicating knowledge.

General Education Course Lists
Currently Approved General Education Courses by Category:

Advanced Composition (formerly known as Composition II)
Composition |

Cultural Studies: NoiWestern/U.S. NMhority Culture(s)
Cultural Studies: Western/Comparative Culture(s)
Humanities & the Arts

Language Requirement

Natural Sciences & Technology

Quantitative Reasoning

Social & Behavioral Sciences

X X X X X X X X X

Leheigh University

http://www4.lehigh.edu/academics/colleges

Michigan
http://www.provost.umich.edu/reports/slfstudy/ir/require.html

“Students are directly admitted to one of twelve undergraduate Schools and Colleges.”
“The University offers a wide range of programs and courses, ensuring sufficient breadth
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Northwestern
http://www.northwestern.edu/orientation/parents/acaddifeidtml

“Overview of the Undergraduakexperience”

“Undergraduate teaching and learning have long been priorities of Northwestern
University, though any generalization about undergraduate education is difficult to make
because of the decentralized nature of the University: six separate selacblsvith

myriad undergraduate degree programs, each with varying degree requirements set with
relative autonomy by its respective faculty. And while each school endeavors to ensure
that students enjoy both breadth (general education) and depth (mastery of a particular
field through the major), there is no core curriculum and no commonly shared set of
academic requirements.

Notre Dame
http://fys.nd.edu/

“The First Year of Studies serves as the college for all incoming students, regardless of
their intended program, providing fitlime professional advisors to support the students
as they complete the First Year Curriculum and move successfully to a college program.”
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degree, providing graduates the skills, competencies, and breadth of knowledge to
become educated, productive citizens.

Why is the GEC important?
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Via http://regents.ohio.gov/transfer/modules/index.pine can see the minimum
transfer credits for general education requirements at everyssigperted institution.
Ohio State's posting H&tp://regents.ohio.gov/transfer/modules/4yr/osu.pdf

"A transfer module is a subset or a completeisetdme cases, the institution's

Transfer Module may satisfy the entire set of general education requirementsf a
college's or university's general education requirements that represents a body of
knowledge and academic skills common across Ohio colleges and universities,
containing 36-40 semester hours orB0 quarter hours of courses in the fields of (1)
English; (2) mathematics; (3) arts/humanities; (4) social and behavioral sciences; (5)
naturd and physical sciences; (6) interdisciplinary coursework (optional).

Ohio Transfer Module web site was last updated August 11, 2008. Should you have any
guestions regarding an institution's transfer module please download the Ohio Transfer
Module coodinators listto find the institution's representative for this initiative."

Penn
http://www.college.upen.edu/admissions/general.php

Princeton

http://www.princeton.edu/pub/ua/requiremenlists the requirements for the AB and
BSE (engineering). Although only a writing seminar is described as being for all
undergrads, the following are common elements for the GER’s.

*Epistemology and Cognition (EC)

*Ethical Thought and Moral Values (EM)

*Foreign Language (at the 107/108 level or above)

*Historical Analysis (HA)

eLiterature and the Arts (LA)

*Social Analysis (SA

Purdue
https://engineering.purdue.edu/ENhfoFor/CurrentStudents/genedcourses

https://www.science.purdue.edu/index.php?option=com _content&view=article&catid=56
:uncateqgorized&id=274:generabllucationsamplesequenceyoups

Rensselaer Polytechnic University

The Catalodhttp://catalog.rpi.edu/content.php7mat=9&navoid=196#unde_prdgsts
the requirements for a Bachelor’'s degree. A selection from
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The bachelor’'s degree is awarded to students who have pursued successfully, as
evaluated by the faculty, a Plan of Study that encompasses several disciplines. Each Plan
of Study has at least two objectives: first, to reach a preprofessional standing or
fundamental mastery in a selected discipline; second, to develop some grounding in
knowledge found in liberafleducated persons, an appreciation of technology and

science, and an openness to ongoing learning.

The requirements of each baccalaureate program are outlined as follows:

x The number of courses and credit hours is prescribed by each curriculum.
Minimum requirements arel24 credit hours for science and for humanities and
social sciences majors, 124 for management, 128 for engineering, and 168 for the
professional degree in the School of Architecture.

x The course content in physical, life, and engineering sciences must total a
minimum of 24 credit hours, including at least eight credit hours of mathematics.
For information on additional requirements see the School of Science section of
this catalog.

x The course content in humanities and social sciences maisa toinimum of 24
credit hours, including at least eight credit hours in the humanities and eight credit
hours in the social sciences. For information on additional requirements see the
School of Humanities, Arts, and Social Sciences section of thiogatal

x Every student is required to take at least two communicatiensive courses. At
least one of these must be in the students’ major and at least one of the courses
must be writingintensive and taught in the School of Humanities, Arts, and
Social Seences.

Stanford

The University GER is described in detail at
http://studentaffairs.stanford.edu/registrar/studentgigepose

Some excerpts are copied below but the atéiRé provides much more information.

Their purpose is: 1) to introduce students to a broad range of fields and areas of study
within the humanities, social sciences, natural sciences, applied sciences, and technology;
and 2) to help students prepare todmee responsible members of society.

The following structure for General Education Requirements became effective with the
200506 entering freshman and transfer class:

x Introduction to the Humanities—one quarter introductory courskedlowed by
two quarter thematic sequences.

x Disciplinary Breadth—requirement satisfied by completing five courses of
which one course must be taken in each subject area.

x Education for Citizenship—requirement satisfied by completing two courses in
different subject areas; Eduiat for Citizenship is divided into four subject
areas: Ethical Reasoning, the Global Community, American Cultures, and Gender
Studies.
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Ethical Reasoning

The Global Community
American Cultures
Gender Studies

O O O O

Syracuse University

The 76 page handbook describing the liberal arts core of the CAS is available at
http://thecollege.syr.edu/students/undergraduate/_pdfsLimesl Arts Core Guidebo
ok 20102011.pdf

TexasAustin
http://statecore.its.txstate.edu/

Texas apparently coordinates programs across state institutions. Via the above URL you
can examine the core at every stsupported university and college in Texas, including
UT-Austin.

You and the Texas Core Curriculum

If you first enrolled at a Texas public university or college in Fall 1999 or more recently,
your degree requirements include a General Education Qore@um. Every public
institution in Texas has a Core, which is designed to provide a solid foundation for your
college education and to make transfers between and among Texas institutions of higher
education as smooth and seamless as possible.

How the Core Curriculum Works

Each institution's Core Curriculum applies to all academic degrees. They range from 42
to 48 credit hours, depending on the college or university. Each Core Curriculum is
divided into 8 or 9 categories that are common across tlee Btgdu take the approved

Core natural science courses at institution A, they are annotated on your transcript with a
Core code by A and must be accepted as fulfilling that portion of the Core at institution B
or any other Texas public institution. If #snomy is a Core natural science at A and is

not at B, it must still be accepted at B. This is a whole new way of doing things because
the school where you take the course decides how it will transfer. And that decision is
binding on any Texas school tdeh you transfer.

The URL given above will provide a complete list of courses that satisfy each category of
requirement.

University of Texas at AustinAugust 2010
10- Communication (2 courses)
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Tufts

1 course to be completed during 1st year in residence
Chosen from

Undergraduate Studies 303ignature Course
Undergraduate Studies 30Signature Course
Tutorial Course 302 (Plan Il Honors)

39 total credit hours
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“The university's general education program is structured to provide a coherent,
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Core Requirements

(Basic and Divisional combined)

The core requirements are intended to introdheestudent to various fields of
knowledge and to lay the foundation for concentration in a nsajoject and related
fields during the junior and senior years. For these reasons, as manyagjuinements
as feasible should be taken in first two years.

Basic Requirements

All studerts must complete five required basmurses (unless exempted through
proceduregstablished by the departments concerned):

* FYS 100 (firstyear seminar)

* English 111 (writing seminar)

» One 200evel foreign language course

* Health and Exercise Science 100 and 101

The divisional requirements include 5 courses in humanities, literature, fine art, social
sciences and math & natural sciences.

Yale

http://www.yale.edu/yaledlege/sophomore/requirements/general.html

Distributional Requirements for the Bachelor's Degree

Students are required to take no fewer than two course credits in the humanities and arts,
two course credits in the sciences, and two course credits in the social sciences. In
addition to completing courses in these disciplinary areas, students must fulfill skills
requirements by taking two course credits in quantitative reasoning, two course credits in
writing, and courses to further their foreign language proficiency. Depending on their
level of accomplishment in foreign languages at matriculation, students may fulfill this
last requirement with one, two, or three term courses or by a combination of course work
and approved study abroad.

Courses that fulfill the distributional requirements are designated in course listings by the
abbreviations Hu, Sc, So, QR, WR, and, for the foreign language requirement, L1, L2,
L3, L4, or L5.
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Appendix 1V: Accreditation Information

The CWRU College of Arts &ciences as a whole is not subject to any special
accreditation constraints but certain programs within the CAS do have accreditation,
Chemistry is one example. Excerpts from the accreditation criteria for the CSE, WSOM
and FPBSON are copied below.

CRITERIA FOR ACCREDITING ENGINEERING PROGRAMS

Effective for Evaluations During the 202@11 Accreditation Cycle
ABET, Inc. Engineering Accreditation Commission

Criterion 3. Program Outcomes

Engineering programs must demonstrate that their students attain the following
outcomes:

(a) an ability to apply knowledge of mathematics, science, and engineering
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The curriculum requirements specify subject areas appropriate to engineering but do not
prescribe specific courses. The faculty must ensure that the program curriculum devotes
adequate attention and time to each component, consistent with the outcomes and
objectives of the program and institution. The professional component must include:

(a) oneyear of a combination of college level mathematics and basic sciences (some with
experimental experience) appropriate to the discipline

(b) one and onbalf years of engineering topics, consisting of engineering sciences and
engineering design appropriate to the student's field of study. ...

(c) a general education component that complements the technical content of the
curriculum and is consistent with the program and institution objectives.

Assurance of learning fall 08 for Uhdergraduate Managment

Learning Objectives Related competencies, traits,
What did we assess? observed student outcomes

Students demonstrate knowledge